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ABSTRACT a 

The purpose of this docum4iit is to provide 
reasonable, systematic standards for evaluation of instructional^ 
materials upon which evaluators may base their judgments, so that the 
results of the evaluation process will be ag nearly consistent and 
therefore, as equitable, aS/ possible. The guidelines are based on the 
social content requirements of the California Education Code laws 
which require that instructional materials provide positive 
experiences, encourage aspirations unlimited by narrSw and 
stereotyped portrayals, and provide an image of a pluralistic, 
multicultural society in which any member of any cultural* group is 
looked upon as an individual, not just as 
first part of the guide briefly discusses 
which may make it necessary 

The major portion of the guide provides evaluation 
the following areas: male and female roles; ethnic and 
cultural groups; older persons and the aging process; disabled 
persons; entrepreneur and labor; religion; ecology and environment; 
dangerous substances; thrift, fire prevention, and humane treatment 
of animals and people; brand names and corporate logos; and foods, i 
For e^ach area, information is included on purpose, method, 
applicability of standards, standards requiring compliance where^ 
appropriate, and standards requiting strict compliance. Social 



circumstances 
requirements . 
standards for 



a member of a group. The 
several kinds of special 
to modify specified 



content 

(RM) 



requirements of California's Education Code are appended. 



* Reproductions supplied byEDRSare the best that can be made * 

* from the original document* ' * 

********************** 



ERLC 



, U.S. DEPARTMENT OF EDUCATION 

NATIONAL INSTITUTE OF EDUCATION 
EDUCATIONAL RESOURCES INFORMATION 

CENTER (ERIC) 
L ' This documont has bscn reproduced as 
receh/ed from the person or organization 

Xbrtginating it.. 
Minor changes have been made to improve 
reproduction quality. 

• Points of view or opinions stated in this docu- 
mont do not necossarilv represent official NIE 
position or policy. ^ 



STANDARDS FOR EVALUATION 
OF INSTRUCTIONAL MATERIALS 
WITH RESPECT TO SOOAL CONTENT 



Prepared by the xi 
Ctirriculua Framework^js and Instructional 
Materials Unit 



CALIFORNIA STATE DEPARTMENT OF EDUCATION 
Wilson Riles 9 Superintendent of Public Instruction 
Sacra9iento» 1982 




This documflnt, which was approv^ by tht CalU 
fornia Statt Board of Educatio.n on July 8, 1982. 
was publishad by th» California Stata Dapartment 
of Education. 721 Capitol Mail. Sacramanto. CA 
95814. and distributtd undar-tha provisions' of tha 
Library Distribution Act. 

1982 



Copias of this publication ara availabta for $1«50. plus salai tax for 
California residants, from tha Buraau of Publicationa^ California Stata 
Oapartmant of Education, P.O. Box 271. Sacramanto. CA 9S802. A 
list of othar publications which ara avaitabia from tha Dapartmant. 
' Stf§ct9d ^tifMiont of ttm Cafifomis Stat§ 0§panm§nt of £ducMt(on, 
may ba obtainad by writing to tha tama addrais. 



ERLC 



CONTENTS 



Need for Compliance Review ^ • • • • 

Purpose of Standards 

Special Circumstances 

1. Categories added by Board policy i • • • • 

2. Teacher ma,|:e rials . . . . 

3. Literary, historical, and cultural perspectives ; • ' 

4. Reference to humans ^ . 

5. -Special purpose — limited portrayals • 

6. Series . , 

7. Purpo^;S^and method 

8. Varying levels of compliance requirements 

Male and Female Roles ' 

1. Adverse reflection .• • • 

2. Equal portrayal 

3a. OccufJatlons * ^ 

3b. Achievements .., 

3c. Mental and physical activities 

3d. Traditional and nontradltlonal activities • . . . 

3e. Emotions 

3f. Sexually neutral language . . . 

Ethnic and Cultural Groups 

1. Adverse reflection . 

2. Proportion of portrayals 

3. Custom? and life-styles . * • • 

4a. Occupations 

4b. Socioeconomic settings • 

4c. Achievements 

4d. Mental and physical activities 

4e. Traditional and nontradltlonal activities 

4f. Root culture < 

Older Persons and the Aging Process 

1. Adverse reflection ' 

2. Proportion of portrayals . ^. ^ • 

3. Roles • • 

4. Aging process • • • • 

Disabled Persons 

1. Adverse reflection 

2. Proportion of portrayals 

3. Roles 

4. Emotions . . . 

5. Achievements ••••^ 



iii . ^ 




Entrepreneur and Labor 



!• Adverse reflection ••••• 17 

2. ^ Roles . , • . . . 17 

Religion • . > 

1« Adverse reflection « 18 

2.. Indoctrination •» t»« 18 ' 

3. Diversity • • • f . ^ . . . 18 

Ecology and Environment 

Im- Ecology . • • • * t ^ ^ • 19 

2» Environmental protectloa 19 

3. Resource use ••••«..««».9 19 

Dangerous Substances 

1. Discouragement of use #••«»••««•••••••«•••#••• 20 

2. Hazards of use .^..y* ^ 20 

Thrift, Fire Prevention, and Humane Treatment of Animals and People 

. 1. Waste ^ ...... • • • 21 

2. Fire hazards •^•••9.9 21 

3* Inhumane treatment 21 

4. Thrift » . ^ 9 . . * • • • 21 

5. Fire p^ventlon ••••••••• * ••• |. « •••••• • 21 

6. Humane treatment •••••4«*«.«.^99.#***9#9 9# Z\ 

Declaration of Independence and Constitution of. the United States • • • Z2 

Brand Names and Corporate Logos 

1. Use of any such depictions ^ » . ^ 23 

* 2. Prominent use of any one depletion 23 

3. Illustrative standards applli(:a1>le when 

determined necessary for edueatlooal purpose 23 

Foods 8. 

1. High nutritive value 25 

2. Low nutritive value ••••«.9 t • 25 

Appendix ^ 



Social Content Requirements of the Education Code 26 



iv 

o ■ ^ ■ 

y 

o . ' ■ ■ -'^ ' ' . 

ERIC 



STANDARDS FOR EVALUATION OF INSTRUCTIONAL MATERIALS 
WITH RESPECT TO SOCIAL CONTENT 



Need for CompBance Review 

* « a, 

It Is generally recognized that the Interests, prejudices, and Ideas chil- 
dren develop as they mature are Influenced directly by everything they see and 
hear. They tend to dream of an4 aspire to those goals they are encouraged to 
attain. Their exposure to various Influences can make the worl'd seem expansive 
and filled with exciting and Infinite possibilities, or frustrating and filled 
with apparent limitations. Sinc^^ much of ^child's early development takes 
place in school, instructional materials used there will very likely contribute 
to the positive or negative effect of the school experience. The Legislature 
recognized the vital role of instructional materials In the formation of a ' 
child's attitudes and beliefs when it adopted Education Code Sections 60040 
through 60044 (see pages 26-27). 

In addition to providing positive experiences and encouraging aspirations 
unlimited by narrow and stereotyped portrayals, instructional materials should 
also provide an image of a pluralistic, multicultural society in which any mem- 
ber of any cultural group is looked upon as an individual, not just as a member 
of a grpup. In their contacts with others, as well as through the popular 
media and instructional materials, children are exposed to European Americans 
in many varied roles, both positive and negative. Because they<^re therefore 
more likely to judge European Americans as individuals, any adverse portrayal 
is generally perceived to be limited to the individual in question. In con- 
trast, social contacts, media, and instrue^tional materials may limit minorities, 
females, and aged and handicapped persons to stereotyped roles, with the result 
that they are often judged as groups. The Education Co^e sections referred to 
in this document were thup also intended to help dispel the erroneous stereo- 
types by emphasizing portrayal of members of these groups in diverse, positive, 
and contributing roles that underscore the multiethnic, multiracial, pluralistic 
society in which we live. Neither adverse reflections nor inappropriate por- 
trayals may be allowed to occur in instructional materials to be used by pupils 
in California public schools. 

Purpose of Standards 

The laws as written require that instructional materials portray accu- 
rately the cultural and racial diversity and the male and female roles in our 
society, and the contributions of minority groups and males and females to the 
development of United States and California society. These requirements Imply 
that instructional materials must also help students to understand both the 
historical roles and contributions of women and minorities in pther societies, 
the forces which shaped those roles and contributions, and how and why the 
contemporary American roles and contributions of ^women and minorities are 
different from those at other times and in other cultures. 

Because of the very large number of instructional materials submitted for 
use in California public schools, many evaluators are needed to review these 
materials for compliance with the various social content requirements specified 
in the Education Code. Evaluators must of necessity apply their individual 
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judgments as to whether materials do in fact comply; it vrould be impossible to 
supplant such judgment with written specifications. The purpose of this docuntent 
is rather to provide reasonable, systematic standards upon which *evaluators may 
base their judgments, so that' the results of the evaluation process will be as 
nearly consistent, and therefore as equitable, as possible. 

Special Circumstances 

I 

1. Categories added by Board policy . Education Code Sections 60040 through 
60044 do not include reference to age, disability, brand names, or nutrt"- 
tion. The standards in these areas represent policies of the State Board 
of Education, and as such must also be considered by reviewers fo^_^omr 
pliance approval. Policy areas are Identified by date of B^atfSapprSvai 
instead of statutory code sections. 
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2. Teacher materials . Evaluators must use these standards for reviewing 

both student material and teacher material. Two considerations are espe- 
cially important in connection with teacher mat^ial: (1) in no case may 
instructions in a teacher editdon designed to counteract noucompliant 
pictures or text in a pupil edition be given any weight in th^ evaluation 
of the pupil edition; and (2) instructions to the teacher for pupil activi-* 
ties that could reasonably be expected to cause adverse reflection or 
represent roles inaccurately must be, ^considered noncompliant even though 
they are not seen by the student. 

3^ Literary^ historical, and cultural perspectives. When Examining an 

instructional material for adverse reflection or roles, an evaluator must 
make a qualitative judgment with respect" to classical or contemporary 
literature (including folk tales>, music and art, or stories or (articles 
having a particular historical or cultural perspective. In such cases;» it 
may be inappropriate to require complete compliance with these guidelines* 

What might be considered adverse reflection or failure to portray 
appropriate roles should be judged in the appropriate context. Ttie material 
should be examined for answers to such questions as these: Does it con** 
tain appropriate explanations of the reasons for the offenses? Is there 
discussion of the issues involved? Is there a description of attitudes 
prevalent during a certain period of history ot now prevalent in the par- 
ticular culture or country depicted? In such a situation, however, discus- 
sion material should be included in theT>upil edition indicating that, for 
exanqjle, although, a particular attitude toward women or a minority 'group 
was prevalent during a certain period in history, or is prevalent in the 
particular culture or country depicted,, that attitude has changed, or is 
in the process of change, or does not occur in the contemporary United 
States, as appropriate. The instructional material should be considered 
noncompliant regarding adverse reflection only if, on the basis of the 
totality of its presentation* including explanations and discussions In-** 
eluded in pupil material, the material would, in the mind of the average 
student for whom it is intended, reflect adversely upon a person because 
pf race, color, creed, national origin, ancestry, age, sex, occupation, or 
physical handicap. In the same way, it should be considered noncoti^ltant 
regarding roles in United States and California society only if no adequate 
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discussion occurs concerning cutttrfal and historical roles as distinct from 
roles em they exist, or as they are becoming, in contemporary society. , 
This is true even, considering that social reality today does not always 
comply with current laws and public values. 

Reference to humans . Materials need riot include references to human 
beings. For instance, math problems described solely in abstract terms or • 
stories about animals without human attributes ^re perfectly acceptable 
in instructional materials but are outside the scope of these* standards* 
Additionally, materials tl\at contain references to chilid^en need not in- 
clude references to adults, even though this omission m^y limit the scope 
of the roles and contributions that can be presented. 

Special purpose^'-limited portrayals. Several kinds of circumstances make 
it necessairy to modify specified requirements regarding proportion and 
balance of portrayals. These circumstances do not obviate ther need for 
careful review for adverse reflection or derogatory references, but they 
do make it difficult to achieve the usual kind of required balance. 

; - 

a. Narrow focus — limited sfeope and content' . In determining how to apply 
the guidelines to a given piece of material, an evaluator must' consider 
the number of charactez^^ presented and the relationships among them. 
For example, if a material Includes only three or four main characters § 
or if all of the main characters are members of the same family, It^ 
will obviously be unrealistic to expect portrayal of a wide diversits;^ 
of ethnic groups or roles and contributions. In the same way, if the 
setting is restricted to a limited locale, such as an inner city ghetto 
or a sparsely settled desert region, the possibilities for showing a 
wide range of socioeconomic groups in a wide range of activities are 
necessarily limited. Materials with a narrow focus and/or limited 
portrayals should be clearly identified as such so that no false 
'impressions are conveyed. ^ 

This is not tp say that an indefinite number of limited-character 
and limited-local selections can be used to make up a total adoption. 
Portrayal of diversity requires portrayal of interactions amon^-^vstious 
groups, under various conditions. Limited portrayals can acc<^mplish 
only a small part of the total purpose. Publishers should, whenever 
possible, include limited-purpOtse portrayals in series covering a 
number of such portrayals, thus emphasizing diversity as well. 

b. Infrequent use . jJ]he materials are designed to be used infrequently — example 
a test to be admmlstered only two or three times a year. 

c. Small group . The materials are part of a small group of materials designed 
for a special purpose- — example: an enrichment series of pamphlets with less 
than eight pamphlets per grade level. 

J 

d. Audience. The intended audience is other than students- — example: parents. 

Basic textbooks, workbooks and practice books, and other materials 
that constitute the core of any basic program, or that are not included in 
any of the categories llfited above, will not qualify as "Special Purpose" 
materials, but must be reviewed for proportion and balance of portrayals. 
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6. Series^ When conducting a compliance isevleif of a series of Instructional 
materials designed to be used as a basic program, an evaluator must judge 
each component Individually » \^thout regard jtc the content , of any other 
componelit* However, It Is important to consider certain exceptions, 
detailed in Special Circumstance #5 (above)» 

7# P topose and methods The discussion of each social content area begins 
wffh a statement of the purpose^ of the statute or policy defining that 
area, followed by a description of tJie method by wliich the purpose may 
be accomplished. These statements of method aire not Intended to be all- 
inclusive , since there can be many ways to arrive at the same result 
They t^ually represent the most direct and most comnonly used methods in 
that area, but an ^evaluator should carefully consider any other method 
employed to determine if it does indeed accomplish the stated purpose and 
meet the specified standards* 

8. Varying levels of compliance requirements^ The standards established fall 
^ into two classes t those which requite strict compliance and those which 
^ must coigply "to a reasonable degree" or 'Vhen appropriate* " The difference 
lies in the nature of the standards; some lend themselves to clear-cut 
distinct ions? which* are relatively easy, to make, while others requi;re more 
' subjective judgments bailed on interpretlations of words like "fair," *rea-» 
sonable," and' "balance."' The nature of each standard is clearly identified 
in the text* 
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Male and Female Roles 

Education Code Sections «60040(a) and 60044(a) 

Purpose To promote the individual" development and self-esteem of each pupil,; 
regardless of gender. 

Method .By poftraying people of both sexes, or animals having identifiable 

human attributes, in the full range of their human potential in all 

societal roles. ' , 

Ann Hrahllitv of Standards ' 'kl of the following standards apply to all 

instructional materials that depict contemporary United States or 

California society or any unidentifiable society. In addition, Stan- 
dard #1 applies to all materials that depict any society outside the 
United States, 6ut subject to Special Circumstance #3 (pages Z-3.; 

The standards requiring compliance "to" a reasonable degree" are 
each labeled with the same number, followed by an alphabetical sequence. 
Their degrees of compliance are determined separately for each. Every 
standard must be met "to a reasonable degree," and the aggregate^? than 
all must leave an impression of a "reasonable degree" of compliance. 

Standards requiring strict compliance / 

1. Adverse reflection . DeaoHptiona, depiotiona., labels , or redoindjra 
whioh tend to demean, atereotype, or patronize malea or femalea b^oauae 
of their aex.muat not appear. 

Examples ^f questions to be asked: Are members of one sex por- 
trayed as inferior in intelligence, talent, or character to persons of 
the other sex? Is it implied that members of one sex are incapable of 
handling problems or situations without help from members of the other 
sex? There may be individual characters inferior in some ways to other 
characters who happen to be of the oppopite sex, and there may be 
characters who need help in some situations from someone of the oppo- 
site sex, but there must be no implication that their inferiority pr 
their need for assistance is because of their sex. 

Remarks and descriptions disparaging to people because of their 
sex, such as "old maid," "fishwife," "dumb^broad." "woman driver, 
"5he'a only a girl," "male chauvinist pig," dumb jock, hairy ape, 
or "what do you expect from a man?" constitute adverse reflections, 
and materials containing such remarks are not^in compliance. 

2. Equal portrayal, 'tnatruotional mteriala oontaining referenoea to, 
or illuatrationa of, people muat refer, to or 

approximately evenly, in both number and tmpo^ance, except aa Umtted 
y by aoouraoy or apeoial purpoae. 

This standard applies to any materials in which the gender of per- 
sons is referred to or illustrated, whether incidental to the purpose 
of the material or not. Counting portrayals alone is not sufficient 
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o judge compliance with this standard; but a quantitative assessment 
could help to determine "approximately even** numbers of portrayals. In 
addition, evaluators must make a quklltatlvie Judgment concerning the 
relative Importance or Impact of those portrayals. For example, an 
Illustration within a story of a female In a highly nontradltflonal 
occupation might be considered to have as much Impact as a short story 
containing t^wo male characters* Furthermore, a story on women In 
sports could not be expected to refer to me^, nor could a story on men 
who have won Olympic, medals In running be expected to discuss Individ- 
ual women runners* In dealing with Instances like these, however, 
evaluators should keep in mind Special Circumstance #5 (page 3) • 

Standards requiring compliance to a reasonable degree 

3a* Occupations * profeaaional 02*y executive oacupationB^ iradee, or othei^ 
gainful occupations are portrayed ^ mn and women ehould be represented 
therein approximately equdlly. 

The purpose of this standard. is to expand the portrayal of 
occupational roles in order^ to enable children, regardless of sex, to 
Identify, with all fields of enterprise* Instructiofel materials should 
Indicate an equally wide variety of vocational choices for men and 
women, measured by the number of vocations in which women are depicted 
compared to the number in which men are depicted* 

Many vocations, such as medicine, law, engineering, and banking, 
are often portrayed as male--domlnated* Others, such as nursing, 
teaching, and secretarial work, often show a preponderance of females* 
Instiructional materials should not" give the impression that either 
females' or males are excluded from any particular vocation depicted* 
Further, if people "are shown or. discussed as occupying positions at 
different levels in a business, industry, or profession^ neither $ex 
should be represented as predominant at any levels 

It could draw ridicule from pupils to portray equal represen- 
tation of males and females in the coal mines or on a high-rise con- 
struction project, because it would constitute a complete departure 
from the reality they see around them* But it might be very impor- 
tant to include a few portrayals of ^females, in addition to the males, 
in such areas so that aspiration would appear possible in spite of 
current reality* . ^ 

In some occupations, even today, to rgpresent both sexes would 
still be a distortion of reality^ For one example, in major league 
professional baseball and football, there are no female players, 
managers, or coaches, although several women have "become active as 
owners. Evaluators jnust exercise judgment in 'recognizing ahd allowing 
appropriate exceptions to this standard* 

3b; Achievements, f/henever a material presents developments in history 
or current events^ or achievements in art^ science, or any' other 
field, the contributions of women as well as men should be included 
in approximately equal numbers. 
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Tills standard Is* designed to preyeat a continuation of the common^ 
practice of failure to give sufficient attention to the .achievements 
of wometl In all fields '^of endeavor. Because of the bias In our cul- 
ture, women have, generally, been less esteemed knd^less recognized 
In most ^elds than men who made comparable contributions. Yet In the 
development of any field, the contributions of women, a^ well as men, 
can generally be Included with accuracy. 

If biographies are Included In the material^ cei^talnly biogra- 
phies of women should be Included. Materials which Ignore half the ^ . 
population of a society are not acceptable. 



0 ^ ' « 

3c. Mental and physical activities . Mentally and physically ndtive^ 
creative i problem-^sblving rolea^ <Lnd auceess and failure in thorn 
roles ^ if ^ch roles are depicted, should be divided approximately ' , 

^ evenly between male and female charaetere. , ^ ' 

Examples of the roles which this .standard concerns are: coj^duct-* 
Ing a science experiment, participating In sports, repairing a broken 
object, building a bobkcase^ playing a musical Instrumeni:, and the'^ 
. like. In addition, a pattern of positive or Negative results of su^ch " 
activities, perhaps most simply defined as success or 'failure, should 
not appear to be correlated with either sex* >^ 

3d. Traditional' and nontradltlonal activities . The number of traditional 
aotivitifee engaged in by charaetere of one sex should be approximately 
even with the number of nontraditional^activities presented for 
characters pf that sex. • 

In this standard^ 'traditional" refers to actlvltjles which 
'previously were often considered appropriate for persons of only one 
of the sexes. Examples 'are women cooking, sewing, or cleaning In'^the 
home; men leaving home to work downtown; boys playltig baseball; or ' . 
girls playing house. Instructional materjials need nOt necessarily 
exclude all such activities, bitt they should balance them with 
nontradltlonal activities. Exam*ples are a boy reading a book, a girl 
playing soccer, a woman addressing aocommunity meeting, or a man 
running the vacuum cleaner at home. Whenever domestic chores or re<ire- 
ational activities are portrayed in the materials, members of bgth 
sexes should be included. 
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3e. Emotions , pear, anger, aggressiveness, excitement, or tenderness, 
and the like, should occur rarij^omly among characters regardless of 
gender. 

The idea that only, females cry and only males fight is an 
Inaccurate projection of reaJLlty and results in a tendency to 
stereotype persons of (jne sex or the other with respect to their 
emotions. Evaluators should look cariefully for any such patterns. 

3f. Sexually neuj^ral language. ^People,'* "persons," "men and women," 
^ , " pioneer s,"^^hey^ should gene-rally:, be u^ed in order to avoid the' 
apparent exclusion of females or males. 
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The standard hercs is basically objective^ This Is an appropri- 
ate question: Does the material include so many male references as 
to excludo-^f emales as participants in society? Evaluators should 
exercise discretion in determining when extenuating circumstances 
exists such as, necessary adherence to grammatical rules or the 
requirement to convey the author *8 intended meaning. 
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Ethnic and Cultural Groups 

Education Code Sections 60040(b) and 60044(d) 



Purpose To project the cultural diversity of our society, instill In each 

child a sense of pride in his or her heritage, develop a feeling of 
self-worth related to equality of opportunity, eradicate the based of 
prejudice, and thereby encourage the optimum individual development of 
each pupil. ^ 

Method By including a fair representation of majority and minority g^bup 

. characters portrayed in a wide variety of occupational and behavioral 
roles, including cultural and artistic* 

Applicability of Standards The word "group" as used in these/standards re"" 
fers generally to one of tliose cultural and social groups named in 
Section 60040: ''American Indians, American Negroes, Mexican Americans, 
Ai^ian Americans, European Americans, and membere^ of other e£hnic and 
cultural groups*" Current federal and state rep'ortlng guidelines for 
affirmative action and other similar programs use a different type of 
classif ication^ However, since any racial, ethnic, or cultural group 
can be fitted into those listed in the Education Code, that code sec^ 
^ tion will remain the basis for implementation of these guidelines* 

All of the following standards apply to all instructional mate- 
rials that depict contemporary United States or Calif ornla. society or 
any unidentifiable society* In addition. Standards 7/1, #2, and* #3 
apply to all materials that depict any contemporary society outside 
" * the United States, subject to Special Circumstances #3 (pages 2-3) 
concerning certain perspectives regarding literature, music, art, 
history, or other cultures; and #5 (page 3) concerning certain kinds 
of limited portrayals. 

When references to minority persons are omitted, their absence 
must be discussed and questioned in the student edition in order to 
make the student aware of: (1) the historical and cultural situation 
in which this inequality occurred, (2) the process of philosophical 
change and its effects on social patterns, and (3) the underlying goal 
of equality basic to our democratic system* 

The standards^ requiring compliance "to a reasonable degree" are 
each labeled with the same number, followed by an alphabetical sequence* 
Their degrees of compliance are determined separat'ely for each^ Every 
standard must be met "to a reasonable degree" and the aggregate of them 
all must leave an Impression of a "reasonable degree" of ^ compliance* 

Standards requiring strict compliance 

f « . • ^ ■ 

1« Adverse reflection. VesoHptionB , depiotiom, labels, or rejoindera 
which tend -bo demean^ etere&bype, or patronize minority groups mat not 
oocur. 



References to any racial or ethnic group indicating that all or 
most members of that group have certain undesirable characteristics 
constitute adverse reflections and must not be used. Derogatory 
generalizations such as ^savage Indian,'' "lazy Mexican," "miserly 
' Jews," and "dumb Polack" fall into this category. There may be indi- 
vidual characters identified as members of a particular race or ethnic 
group who are depicted as inferior in some way to other characters who 
are members of other groups, but there must be no implication that 
their inferiority is attributable to their raciati or ethnic origin. 

2. Proportion of portrayals, jnatruetional mteriala containing vefev^ 
encea tOy ov Uluatrationa of, people mat portray accurately the ralea 
and contributiona of a fair proportion of diverae ethnic groupa, and. 
eapecially thoae groupa inaluded in the atatute (Section e0040(b)) and 
enumerate on page 9 of thia document. 

To the extent possible, materials representing contemporary United"! 
States society must depict that society realistically, showing the 
multiracial, multiethnic composition of the population^ exdept as 
limited by accuracy or sigecial purpose* <u 

"Fair proportion" in this standard is defined as a range of ^ 
percentages of the total representations included based on current 
population for each statutorily-noted minority group. "Tokenism" for 
any minority group is as unacceptable in instructional materials as it 
is in the real world of employment. 

In materials relating only to a narrow or special aspect o£ United 
States or California society, such as a book dealing solely with life 
in a barrio, or solely with black authors, or solely with Scandinavian 
immigrants to the middle weat> the scope of racial and ethnic repriffoeati'- 
tation will be reduced accordingly (see Special Circumstance /AS on 
page 3) . 

In evaluating portrayals according to this standard, reference 
should be made to the standard regarding root culture (see page 12). 

3, Customs and life-styles , i^hen diverae ethnic or cultural groupa are 
portrayed, portrayala m^at not depict differeneea in cuatcma. or life-- 
atylea aa undeairahte and muat^not reflect an advevae value judgntent of 
audh differeneea. 

Diversity must be portrayed as an enriching and positive element 
of our society. In no manner should any other culture be represented 
as less worthy or less important than the culture of the majority , 
group. 

Standards requiring compliance to a reasonable degree 

4a. Occupations, profeaaional or executive rolea, trade joba, or other 
gainful o&cupationa are portrayed, mapority and minority groupa ekould 
be preaented ther^n in fair proportions^ . 
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The purpose of this standard Is to expand the portrayal of 
occupational rol^s of minorities and thus enable children to Identify 
with any field of enterprise, regardless of their race or ethnicity* 

<> 

"Fair proportion" in this standard is defined as a range of per- 
centages of the total representations included, ^ased upon current 
population. The number of adult minority characters and majority 
characters portrayed as p^ibfessionals or executives, or as working in 
whatever occupation, should face within this range. "Tokenism" for any 
minority group must be avoided. 

It Is also Important to be aware of those occupations that 
have been associated In a stereotypical way with persons of a certain 
group— -Mexican American farm laborers, Japanese gardeners, (Chinese 
laundry workers, black domestic servants* Although they need not 
necessarily be excluded entirely, such stereotypes should be referred 
^ to very sparingly and should be balanced by references to the same 
group In other occupatlqnS*^ 

4b* Socioeconomic settings* Minority persons should be depicted in the 
same range of soaioeednomie settings as are persons of the maj^ority 
groups _ 

This standard. ^directs .thte evaluator to determine whether. If 
a range of socioeconomic settings Is portrayed, minority group charac- 
ters participate In the same range of settings as do majority group 
characters* Socioeconomic charactei^l sties should not be portrayed as 
correlated to race or ethnicity* 

u 

4c* Achievements * whenever developments in history or current events ^ or 
achievements in art, science, or any other field are presented , the ^ 
contributions of minority peoples, and particularly the identification 
of prominent minority persons, should be inclMed cCnd discussed, when 
hijstorically accurate. ^ . 

It Is Important to note that. In the development of most fields, 
contributions of minority peoples can generally be accurately In- 
cluded* Because of cultural bias, minority persons, no matter what 
their field, have often been less esteemed and less recognized than 
majority persons who have made cbmparable contributions* If biogra- 
phies are Included in the material, biographies of minority persons 
should be presented* ^ 

4d* Mental and physical activities* Mentally active, creative, and 

problem^solving roles, and success and failure in those roles, should 
be divided in fair proportion between majority and minority group 
characters. 

Members of minority groups have often been shown disproportion- 
ately In roles requirlni:^ primarily physical strength and' stamina, as 
opposed to roles calling for intelligence, skill, or creativity* 
Instructional materials must display a reasonable balance between 
majority and minority group characters in each type of role depicted* 



O o 11 

ERslC . 16 



Positive or negative results^ success or failure, can flow from 
the undertaking of any task; It is not suggested that all characters 
should succeed at all times* A pattern of success or failure, how^ 
ever, should not appear to be correlated with the race, ethnicity, or 
cultural background of any character* 

4e. Traditional and .nontradltional activities. 2%g portrayal of minority 
charaabere engaged in activitiea which have traditionally been viewed 
as typical of their culture should be balanced by portrayal of such 
characters engaged in other ^ less traditionally recognized ^act%wt%eB^ 

Examples of the "traditional" activities referred to are the 
Chinese New Year festivities J the Mexican "La Posada," or the Japanese 
tea ceremony. Deecriptlons of these and other minority cultures, 
while they might mention these traditionally recognized activities, 
should not focus their portrayals chiefly on such events* Further, in 
this country even person^ whose life-^styles are derived from their 
root cultures engage in many other activities shared with persons of 
other cultural groups* 

4f . Root culture . Depiction of diverde ethnic and cultural groups should 
not be limited to their root culturess but rather must include such 
groups within the mainstream of United States life and mist ident%fy • 
them as Americans. 



Instructional materials have sometimes portrayed, for instance, 
Mexicans in Mexico and Japanese in Japan as a substitute for present- 
ing the Mexican American and Asian American experiences. Root culture 
may be discussed in conjunction with the particular minority group^s 
United States or California experience "and therefore need not be elim- 
inated. But alone, such discussions do not satisfy the requirements 
of the law. 

This standard is not applicable to materials dealing solely with 
other countries or cultures, but materials claiming to represent se- 
lections from around the world-*Tnusic, art, literature, for instattce— 
should not be limited to Etiropean sources, but should include the root* 
cultures of diverse minority populations in ^the United States and 
California. 
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Older Persons and the Aging Process , 

Approved by the State Board bf Education, July 12, 1979 

Purpose To promote the development of a healthy perception of older people 
and a concept of the aging process as -a natural phenomenon* 

Method By depicting the involvement, activities, and contributions of older 
persons as a vital part, of society. 

Applicability of Standards These standards apply to all materials .that reflect 
contemporary United States or California society or any unidentifiable 
society. Standard #1 applies as well to materials that reflect any 
society outside the United States, subject to the limitations , expressed 
in Special Circumstance #3 (pages 2-3)« * -^^ 

Standards #3 and #4 require a judgment as to the degree to which 
the material complies, and Standard #4 can be applied only where the 
evaluator determines it is appropriate. .. . . 

Standards reliuiring strict compliance 

1. Adverse reflection. Deseriptiona , depictiona, labels, or rejoinders 
that tend to demean, stereotype, or patronize older persons must not 
appear 

References to older persons, indicating, without describing miti- 
gating circumstances, that their talents, intelligence, or activities 
are inferior to those of younger people, or that they are incapable of 
handling a situation without a younger person's assistance, constitute 
adverse reflections. Labels such as "old maid," "old buzzard," "old 
geezer," "fuddy-duddy," "crone," "rocking chair wonder," or "the 
geriatrics set " should not be used. 

2. Proportion of portrayals, instructional materials containing refer-- 
ences to. or illustrations of, usual human activities mist include 
oUer persons, except as limited by accuracy or special purpose. 

This standard applies to any materials in which the age of persons 
is referred to or illustrated, whether incidental to the purpose of the 
material or not. Numerically the portrayals of Yo^^e and old persons, 
are not expected to be even; determining the consideration of numbers 
and importance or impact of those portrayals is a qualitative judgment. 

Standards requiring compliance to a reasonable degree ^ 

3. Roles, fjie presentation of older persons in instfW^tional materials 
should not, except as is necessary- to identify, them as older persons, 
be significantly different from the portrayal, of people of other age 
groups. 
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The reviewer must evaluate the portrayal of older people to de- 
termine If It la reasonably fair and accurate » considering all of the 
factors Involved* The ultimate question Is whether, on a total basis, 
the material would. In the mind of the average pupil for whom It Is 
Intended, foster an unhealthy attitude toward older people or the aglpg 
process* 

tftiereas It Is true that many persons develop some physical or tten^ 
tal problems as they advance In .age. It Is also true that many maintain 
excellent physical and mental health* Although It Is not expected th^t 
all older persons will be depicted as exceptionally active, productive^ 
or successful, neither should all be depicted as necessarily inferior 
to, less active than, or dependent upon younger people. 

Aging process* if. Iq appropriate^ the aging prooeas ahould be 

pictured as a eontinuoua pfrooeee spanning the entire lifetime. 



19 . 



14 



Disabled Persons 



Approved by the State Board of Education, July 12, 1979 

Purpose To promote the development in pupils of a perception of disabled 
persons that is clear and undistorted, untinged by fear> distrust, 
loathing, ainuseT)ient , ridicule/< contempt, or'^pity* 

Method By depicting the involvement, activities, and contributions of 
disabled persons as an integral part of society* 

Applicability of Standards These standards apply to all materials that depict 
contemporary United States or California society or any unidentifiable 
society. In addition. Standard #1 applies to all materials that depict 
any society outside the United States, within the limitations of 
Special Circumstance #3 (pages 2-3). 

Evaluators should note that .whether a disability is temporary 
or permanent is of no particular significance. In programs for the 
disabled, a disability is a disability, regardless of duration. 

Standards requiring strict compliance 

Adverse reflection. D08opiption8 ^ depictions^ labels ^ or rejoinders 
which tend to demean^ stereotype^ or patronize disabled persona must 
not appear. ^ 

This question, and other similar ones, could be asked: Do refer- 
ences to disabled persons indicate that they cannot live full, enjoy- 
able, and productive lives? There should be no labels such as "spa^," 
-freak," -crip/cripple," or "vegetable." Such references constitute 
adverse reflections. 

Evaluators should also be sensitive to the fact that an occa- 
sional story dealing with one or more disabled persons, perhaps even 
depicting some of the problems of everyday living with certain kinds 
of disabilities, is not necessarily demeaning or stereotyping. When 
sensitively done, such stories can be influential In affecting the 
attitudes of both disabled and nondisabled pupils. 

Proportion of portrayals » Instructional materials which depict a broad 
range of hunnxH adivitiea must include some representation of disabled 
, persons^ except as limited by special purpose or the need for accuracy • 

a Variations in length, suyect matter, format^ number of charac- vo- 
ters depicted, and many other factors affect the determination of ■ * 
which materials require portrayal of disabled persons. The evaluators 
must determine whether. In their judgment, the material covers a suffi* 
clently wide range of activities, and therefore includes such a scope 
df individuals that one would normally expect to encounter in that 
milieu at least one visibly disabled person^ If so, and the material 
does not depict any disab^te^ persons. It is not in compliance. 
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Ideally, instructional naatetials should be prepared in such a way 
that the presence of disabled persons in various occupations. Settings, 
and activities is accepted by the pupils as normal and does not seem 
unrealistic or contrived. While it is ttue that handicapped persons 
can and do compete on an equal basis in many fields, it is also true 
that numerically, they represent a very small percentage of partici- 
pants in most common occupations, settings, and activities. To show 
them in a wide range of activities thus runs the risk of portraying a 
disproportionate number. It is not the intent of these guidelines to 
foster such distortions of reality. 



3. Roles. f}t0 px'eaentation of disabled pevaona in inatructional mteTiala 
ahoutd not J, except aa is neceaaojpy to identify them as disabled^ be 
aignifioantly different from the portrayal of nondiaabled peraona. 

When it is possible to do so without sacrificing plausibility 
or educational value, instructional materials should show disabled 
people engaging in useful activities, contributing to society in a 
manner comparable with that of others. Their portrayals should empha- 
size the things they have in common with other people rather than ^theiir^] 
differences. - 1 ' ■ " 'f^^ 

4. Emotions ; Materiala ahouU not convey the impreaaion that phyaiaaUy 
handicapped people are ''different'' in their emotiona or thetr ab%ltty 
to love and be loved* 

5. Achievements . When developmenta in hiatory or current evenba^ or 
achievementa in art, acience^ or any other field are preaented^^ the 
contribuMona of handicapped peraone muat be included when it ia ^ 
hiatorically accurate to do ao. 

Compliance with this standard is often more a matter of iden- 
tifying already well-known persons as handicapped than it is of add- 
ing material about lesser-known figures simply because they were or 
are liandiiSapped; some eatamples are Milton, Beethoven, Edison, and the 
two Roosevelt s, Theodore and Franklin. 



Standards requiring compliance to a reasonable degree 
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Entrepreneur and Labor 

Education Code Sections 60040(c) and 60044(a) 



Purpose To develop In pupils an unbiased view of the functions of each of 
these two groups^ In Ametlcan society* 

Method By presenting, when appropriate, a balanced picture of the roles 

of capital, as represented by entrepreneurs and matiagers, and labor, 
as represented by workers and their organizations, in the American 
economic system* 

Applicability of Standards The first standard below requires strict compli- 
ance, whereas Standard #2 demands compliance only where appropriate* 
They apply to all instructional materials that depict contemporary 
United States or California society or any unidentifiable society* 
In addition, it is important for an evaluator to be thoroughly 
familiar with Special Circumstance #3 (pages 2-3) before making 
decisions in the area of either of these standards. 

Standard requiring strict compliance 

!• Adverse reflection* Referenoea ov labels which tend to demean^ stereo-^ 
type, or patronize any persons engaged in any particular occupation or 
vocation, whether essentially entrepren&Ariat , management, or labor, 
must not appear. 

Standard requiring compliance where appropriate 

1. Roles * Reference should be made to the role and contribution of 'thS'^ 
entrepreneur and labor in the total development of California and the 
United States, and any such reference should be accurate. 

If the nature of the material is such that reference should be 
made to the role and contribution of labor, then reference should 
* generally also be made to the role and contribution of entrepreneur 
and/or manager, and vice versa* Since accuracy is important in this 
standard, evaluators who are in doubt as to the accuracy of a statement 
or reference should refer the question to the Department of Education, 
CFIM Unit, which will seek opinions from authoritative sources to 
resolve the issue* 
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Religion 

Education Code Section 60044 (a) and (b) 



Purpose To enable all pupils to become aware of and accepting of religious 
diversity while at the same ti^ae being allowed to remain secure in 
any religious beliefs they may already have* 

Method By depicting, when appropriate, the diversity of religious beliefs 

held in United States and California ^society, as well as other feod- 
eties, without displaying bias for or against any of those beliefs or 
against religious beliefs in general* 

Applicability of Standards Since these standards derlye to a degree from the 

United States and the California constitutions, and are closely related 
to the requirements concerning the portrayal of cultural diversity, 
they all require strict compliance* 

These standards should not be construed to mean that the mere 
depiction of religion constitutes indoctrination* Religious music 
and art, for instance, may be included in instructional materials 

when appropriate* - 

. ■ * 

Standards requiring strict compliance 

Vs 

1. Adverse reflection. No v&ligiaua belief ov pmotioe may be hel4 up to. 
Hdioule, nor dny religiona group portrayed aa inferior. 

•2. Indoctrination . Ar^ esep%anation or deaaription of a religioua belief 
or practice ahould be preaanted in a manner which neither enooux^agea 
' no^ diaoouragea belief » nor indootrinatea the atudent in any parttoulav 
religioua belief. 

3. Diversity . Pox^rayala of oontmporary United Statda ^aodety ahoutd, 
where religion ia diaouaaed or depicted, refleot ita religioua 
diveraity. 

Except where a piece of material deals with a^partlcular racial, 
ethnic, or cultural group, or a particular historical era In the United 
^. States or California, materials in, but not limited to, art, music, and 
social sciences must, to a reasotfable extent, reflect the religious 
diversity of conteii?»orary United States society* (Education Code 
Section 60040(b) operates here in conjunction with cultural diversity 
requirements.) , . 



23 



Ecology and Environment 

Education Code Section 60041(a) 



Purpose To develop In all pupils a sense of responsibility for the protection 
and improvement, insofar as possible and feasible, of the natural 
^ environment of this planet* 

Method By emphasizing, whenever appropriate, issues that relate to ecology 
and the environment and what ordinary citizens canrdo to contribute 
to the resolution of those issues* 

Applicability of Standards This requirement is applicable only "where appro- 
priate* " A piece of material could avoid any discussion or portrayal 
of the kind required by tHese standards and still Comply under this 
section*^ It may be silent on these issues provided such silence 
does not positively imply that no problems exist iij ecology or the 
environment* 

Standards requiring compliance where appropriate 

1* Ecology * The interdependence of people and their envivonment should 
be represented. 

2* Environmental protection * Reaponaibilities of human beings for erea^ 
tion and protection of a healthy environment should be given direct 
attention. 

The appropriate means for protecting and improving the environment 
should be presented, along with the possible adverse effects of some 
solutions to environmental problems* In no case should the material 
'encourage dr condone pollution* . 

3* Resource use * Wise use of natural resources should be encouraged. 
In no case should the material depict (except as necessary to 
illustrate a pointl^ nor entourage, nor condone waste of resources. 
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Dangerous Substances 

Education Code. Section 60041(b) 



o {froylde to all pupils knowledge and awareness of what constitutes 
the^'^^j^^lous uses and misuses of dangerous substances. 

Method By presenting factual data and realistic values relating to the use 
and misuse of dangerous substances* 

Applicability of Standards These standards both require compliance, although 
application of Standard #2 depends upon the evaluator's Interpretation 
of what constitutes ari ['incidental manner." Special Circumstance #3 
(pages 2-3 } should also be considered in .connection with these stan** 
dards. The seme principles can be applied here, even though the 
content area is different* 

Standards requiring strict compliance ^ 

!• Dlscourafeement of use* The uee of tobacco ^ alcohol, ncmcotics, or 
restricted dangerous druge, ,exQept as prescribed by a physician , must 
not be ^glamorized or encouraged by illustrations or text. 

* 

2m Hazards of use* Where references to, or illustrations of, the use of 
substances are included in other than an incidental manner, sueh as a 
passing reference to 'a character taking cough medicine, or a classic 
short story referring to ''father' s'^ pipe, the hazards of such use 
should be depicted or pointed out. 

«, 

The intention here is not that every time the use of alcohol or 
tobacco is shown or mentioned, a discussion of the hazards of su^h xx^^ 
must ensue* Rather, the intention is that the evali^ator exercise 
judgment in determining when the nature of the depletion is such that 
the pupil should be reminded of the hazards involved in the action 
shown* " ' 6 ' 



Thrift, Fire Prevention, andliumaneTreatment of Animals and People 

-c^ '■ ' - ..." 

' Education Code Section 60042 > , v 

Purpose To instill in all pupils certain basic values, particularly thrift 

and humane treatment, with fire prevention especially highlighted as a 
' " separate aspect .of each of these, values. , , . 

Method By demonstrating the connection between these values and lioth everyday 
and extraordinary occurrences in human living and history. 

* — «• • 

Applicability of Standards The negative mandates listed first below require 
compliance in all casea; the positive mandates apply whenever appro- 
priate. Special Circumstaijce #3 (pages 2 -3) should also be consf^red 
in this connection, since 1:he same^ principled can be applied. For 
example, vast differences have existed among different cultures and 
different historical periods with regard to acceptable standSards of 
humane behavior. \ 

Standards requiring strict compliance ^ 

1. Waste . Wasteful or wildly extvavagant behavior miat not be encouraged 
nor glamorized. 

2. Fire hazards. Practicea and situations which consiiitute fire hazards 
must not he depicted^ ^xce^pt for clarifying a poinp, nor condoned^ nor 
encouraged. ^ - ; , 

3. Inhumane treatment. ^Physical abuse ^ violence ^ or other inhumane or ' 
depraved treatment of animals or people must ^ not be depicted s except 
for purposes of clarifying a pointy nor condoned ^ nor encouraged. 

Standards requiring compliance where appropriate 

■ . ■ " /* 

4. Thrift . • The practice of thrift should be encouraged through illustra" 
. tions and/or text. 

5. Fire prevention. Methods of prevention^ and fii>e safety rules in 
general^ should be explained and their us^e encouraged through 
illustrations' flnd/or tgxt. ^ , 

6. ^ Humane treatment. Such treatment should be encouraged through illus- 

.trations and texb^ but historical instances of inhumane treatment of 
people (such as slavery or the Holocaust) should not be omitted or 
glossed over but should be depicted when appropriate. 
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Declaration of independence and Constitution of the United States 

Education, Code Section 60043 



This standard needs to be n*t only when It is appropriate to the comprehen- 
sion of pupils at the level for vMch the iiuiterlal is designed* In addition, it 
applies only to inatructional naterlalJ tor social science, history, or civics 
classes* 

1. The Deelm^aticn of Independence ahoMd be pvesetybed. 

2. The Constitution of the United' States should i^-d^luded. 
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BrcUfid Names and Corporate Logos 



Approved by the State Board of Education^ De^cerober 8> 1977 



Purpose To prevent vmf air exposure for any privately produced psoduct* 

Method By omission, whenever possible and feasible, of illustrations of or 
references to such private producers or their productcs. 

Applicability of Standards The two standards in this area require strict 

compliance. ^However, they also require judgment concerning the "edu- 
'cational purpose" of the material or the segment of the material in- 
volved, since "educational purpose" determines how the standards are 
to be applied. ' 

^ These standards apply to all instructional materials that depict 
contemporary United States society. In representations of -foreign 
societies, they apply only to brand names, products, and logos familiar 
to the average American who has not traveled abroad. 

Even though Standards #1 and #2 do require strict compliance, 
they also require a determination regarding educational purpose. 
Standards #3a through //3e are examples of standards that should be 
. ' applied when educational purpose requires the inclusion of certain 
brand names or corporate logos. 

Standards requiring strict compliance 

1. Use of any such depictions . Instructional materials shall not eontatn 
illustrations of any identifiable commrcial brand names ^ products ^ 
or corporate' or company log^os unless such illustrations are necessary 
to the educational purpose of the instructional material y and that 
purpose cannot be achieved without using suc^ illustrations ^ or 
unless such illustrations are tncidentcCl to a scene of a general 
nature (emdtiplet Times Square y Nei^ York City). 

2. Prominent use of al^^ne depiction. These exceptions aside y if a 

brand name y representation, or company logo is illustrated y prominence 
shall not be given to any one brand or company mtessy in turny such 
illustraiion is necessary to the educational purpose of the in&truc^ 
tional material and that purpose cannot be achieved without using such 
illustration (example: Coca Cola sign in India, demonstrating 
social influence of American corporations abroad). 

Illustrative standards applicable when determined necesatary for educational 
purpose ^ . _ . 

3a. Soft drinks. If soft. drinks must he mentionedy ^'aola^y drinks should, be 
' referred to generioaltyy arid other kinds of dHnks referred to as "sodUy 
'^soda popy'^ "orange soday" or the li^e. Specific brand names shoutd 
not be usedm 
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3b. Restaurants . If nmea of ^faat food^^ veataiamie ore felp to he 
neoeesaxy^ the names of geverat of the uett^knom oma of that ' kind 
ehoutd he Inoluded at earn paint in the tea;U 

3c. Recreational places . Wmea of ptaeea may be mentioned when they c^e 
par^t of contemporary chitdhood cniiture, even though they (we profit^ 
meting enterprieea^ eudh ob Disneyland or Marine World. 

3d. Corporation names^ Inolueian of names of manufaaturing or service 
corporations should not be found necessary 'except ii^ very narrow^ - ' 

context J when Standard §2 wilt applyk ^ 

I 

3e. ' Automobtlea . Automobile names may be used if a fair sampling of 

different names appear j preferably including Jimerican^ fh^ropem^ and 
Japanese. 
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Focxls ' 

Approved by the State Board Of Education, December 8, 1977 



Purpose To accustom pupils to seeing and dealing vith representations of° 
nutritious foods* 

Method By emphasizing, when appropriate, foods of high nutritive value* 

Applicability of Standards The standards for this area both require compliance 
to a reasonable degree* They do not constitute an absolute prohibition 
against portrayal of foods of low nutritive value, but rather deal with 
the application of emphasis* c ' . 



Standards requiring compliance to a reasonable degree 

1* High nutritive value* f/hen inetrucHonal materiat^ adntaUn iltuetva^ 
Hone of foods, foods of high n^HHve value ehalt be emphasized. 

a* Enriched or whole grain cereals, breads, and otfier, grain products* 

b* Meats, poultry, and fish (lean, not fried), nuts (including nut 
butters), eggs, and dried legumes (beans and peas). 

c* Fruits and vegetables, including juices, and edible seeds* 

d* Dairy products* ' * 

''2^ Low nutritive vaOLue * When instruational mterials contain illustva^ 
Hone of foode,,fodde of IO0 nutHHve value and with undeeirdble 
content should be deemphasized. 

a* Foods with too much sugar and very few other nutrients (such as \ 
cake, candy, carbonated drinks, gum, jam)# 

b* Foods high in salt or other sodium compounds (such as chips, 
luncheon meats, pickles, pretzels)* 

c* Foods wfth especially high fat content (such a^- fried foods, 
salad dressing, bufter) . 
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a APPENDIX 

Social Content Requirements of the Education Code 

Portrayal of Cultural^and Racial Divers tty 

60040^ When adopting Instru^atfonal naterlala for use In the schools, governing 
boards shall Include only instructional materials which, in their determination, 
accurately portray the cultural and racial diversity of bur society. Including: 

(a) The contributions of both men and women in all types of roles, 
including prof essiotml, vocational, and executive roles# 

(b) The role and contributions of American Indians, American Negroes, 
Mexican Americans, Asian Americans^ European Americans, and membeM of other ^ 
ethnic and cultural groups to the total development of California and the 
United States. 

(c) The role and contributions of the entrepreneur and labor in the 
total digfvelopment of California and the United States. 

Ecological System; Use of Tobacco, Alcohol, Drugs > and Other Dangerous Substances . 

60041. When adopting instructional materials for use' in s'chools, governing 
boards shall Include only Instructional materials which accurately pottcay, 
whenever appropriate: * 

(a) Man's and woman'' s place in ecological systems and the necessity for 
the protection of our environment. 

(b) The qffects on the human system of the use of tobacco, alcohol^ 
narcotics, and restricted dangerous drugs as defined in Section 11032 of the 
Health and Safety Code, and other dangerous substancea* 

Thrifty Fire Prevention^ and Humane Treatment of Animals and People 

60042. When adopting instructional materials for use in the schools, governing 
boards slitall require such materials as they deem necessary and proper to encour- , 
age thrlit, fire prevention, and the humane treatment of anltaals and people* 

* < , ■ . 

Declaration of Independence and Constitution of the United States 

60043. When adopting inisttuctlottal materials for use in the schools, governing 
boards shall require, when appropriate to the comprehension of pupils, that 
textbooks f^^r social science, history, oi^ civics claasea contain the P^claratlon 
of Independence and the Conatitutton of the United States. 
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Prohibited Instructional Materials 

60044. No Instructional materials shall be adopted by any governing board 
for use In the schools which. In Its determination, contains: 

(a.) Any matter reflecting adversely upon persons because of their race, 
color, creed, national origin, ancestry, sex, or occupation* 

(b) Any sectarian or denominational doctrine or propaganda contrary to 
law* 
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Other Publications Available from the Department of £!diucation 

Standards for Evaluation of Instructional Materials with Respect to Social Content is one of 
approximately SOO publications that are available from the California State Department of Education. 
Some of the more recent publications or those, most widely used are the following: 



Accounting Procedures for Student Organizations (1979) ' $1.50 

Bilingual Program, i*Olicy, and Assessment Issues (1980) 3.25 

CaUfornia' PrivatQ School Dircctoty 9.00 

California Public School Directory . ' 12.50 

. California Public Schools Selected Statistics : 1.50 

California School Accounting Manual (1981) 2,50 
California Schools Beyond Serrano (1979). , .85 

piliforma*s Demonstration Programs in Sheading and Mathematics (1980) • < 2.00 

Discussion Guide for the California School Improvement Program (1978) ^ L50*t 

District Master Plan for School Improvement (1979) ' L50* 

Education of Gifted and Talented Pupils (1979) " . 150 

Establishing School Site Councils: The Calif omi;;i School Improvement Program (1977) * ' 1.50*t 

Foreign Language Framework for California Public Schools (1980) ' ZSO 

Guide to School and Community Action (1981) 1.75 

Guidelines and Procedures for Meeting the Specialized Health Care Needs of Students (1980) Z50 

Quidelines for School^Based Alcohol and Dnig Abii^e Programs (1981) l.OQ 

Handbook for Phxnmt an Effective Mathematics Program (1982) ' 2,00* 

Handbook for Planning an Effective Reading Rrogram (1979) 1.50* 

Handbpok for Planning an Effective Writing Program (1982) 2.00* 

History— Social Science FranWwork for C^alifomia Public Schools (1981) 2.25 

Improving the Human Enviro/iment of Schools (1979) 2.50 

Instructional Materials Approved for Legal Compliance, List No. 1 (1981) 3.50 

Instructional Materials Approved for Legal Compliance, List No. 2 (1981) ^ ' 1.50 

Instructional Materials Approved for Legal Compliaifire, List No. 3 (1982) L50 

Manual of First Aid Practices for Sbhool Bus Drivers (1980) 1.25 

Mathematics Framework for CzSlifomia Pufilic Schools, with 1980 Addendum (198^ ZOO 

Monograph 6n Staff Development (1980) 1.50 

, New Era in Special Educations California's Master Plan in Action (1980) 2.00 

Pedestrian Rules of. the Road in California— Primary Edition (1980) L50 

Physical Performance Test for California, Revised Edition (1981) 1.50 

Planning for Multicultural Education as a Part of School Improvement (1979) 1.25* 

Planning Handbook (1978) L50* 

Proficiency Assessment in Cafifornia: A Status Report (1980) » * 2,00 

Proficiency Skill Development Kit (1980) 7.50 
Putting It Together with Parents (1979) * SSf 

Reading Framework for California Public Schools (1980) L75 

Relationship Between Nutrition and Student Achievement, Behavior, and Health (1980) 4.00 

Science Education for the 1980s (1982) 2.00* 

Science Framework for California Public Schools (1978) 1.65 

School Improvement: Making California Education Better (brochure) (1982) NC* 

Student Achievement in California Schools 1.75 

Students* Rights and Responsibilities Handbook (1980) LSOf 

Teaching About Sexually Transmi^cd Diseases (1980) L65 

Toward More Human Schools (1981) L75 

Visual and Performing Arts> Framework for California Public Schools <1982) 3.25 



Orders should be directed to: . 

California State Department of Education 
P.O. Box 271 
Sacramento, CA 95802 

Remittance or purchase order must accompany order. Purchase oniers without checfcs are accepted 
only from government agencies in California. Sales tax should be added to all orders from California 
purchasers. " 

A complete list of publications available from the Department may he obtained by writing to the 
address listed above. ' 

^Developed for imptemontatlon of School Improvement, 
t Also available in Spanish at the prices Indicated, 
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